A curriculum for
youth work professionals

Positive Youth
Development
101

Jutta Dotterweich
ACT for Youth Center of Excellence
Bronfenbrenner Center for Translational Research
College of Human Ecology
Cornell University

0

Positive Youth Development 101: A Curriculum for
Youth Work Professionals
by Jutta Dotterweich
2015

ACT for Youth Center of Excellence
Bronfenbrenner Center for Translational Research
Cornell University
Ithaca, New York
act4youth@cornell.edu

Manual, slides, and handouts available for download at:
www.actforyouth.net/youth_development/professionals/manual.cfm

1

Table of Contents
Table of Contents .......................................................................................................................................... 2
Acknowledgements....................................................................................................................................... 4
Development Team ................................................................................................................................... 4
Risk and Thriving in Adolescence Program Work Team ........................................................................... 4
Curriculum Overview .................................................................................................................................... 5
Purpose ..................................................................................................................................................... 5
Intended Audience .................................................................................................................................... 5
Development Process ............................................................................................................................... 5
Curriculum Design ..................................................................................................................................... 5
Implementation ........................................................................................................................................ 6
Equipment/Supplies .................................................................................................................................. 6
Evaluation ................................................................................................................................................. 6
Section 1: Positive Youth Development ........................................................................................................ 8
1.1 Introduction and Overview ............................................................................................................... 8
Warm‐up Activity: Mingle, Mingle ‐ Huddle, Huddle (15 min) ........................................................... 8
Introductions and Expectations; Overview of Training (20 min) .......................................................... 9
1.2 What is Positive Youth Development? ............................................................................................ 10
Activity: PYD in Action (15 min) .......................................................................................................... 13
Alternative to “PYD in Action” ball activity (5‐10 min) ..................................................................... 14
1.3 A Quick Overview of Adolescent Development .............................................................................. 18
Activity: Timeline of Adolescent Development (30 min) .................................................................... 18
Activity: Video: The Teen Brain (6 min) .............................................................................................. 20
Section 2: Positive Youth Outcomes ........................................................................................................... 24
2.1 Building Positive Youth Outcomes .................................................................................................. 24
Activity: Large Group Brainstorm (5 min) ........................................................................................... 24
Activity: Bump it Up (25 min) .............................................................................................................. 26
2.2 Services – Opportunities – Supports ............................................................................................... 28
Activity: Mapping the SOS (15 min) .................................................................................................... 29
2.3 Strengths and “Sparks” ................................................................................................................... 32
Video: Sparks Matter (5 min) .............................................................................................................. 33
Activity: Spark Interview (20 min) ....................................................................................................... 33
Activity: Brief Discussion and Brainstorm (5‐10 min) ......................................................................... 34
Section 3: Youth Voice and Engagement .................................................................................................... 36
3.1 What Do We Mean by Youth Engagement? ................................................................................... 36
2

Activity: Partner Reflection (7 min) .................................................................................................... 36
3.2 The Benefits and Challenges of Youth Engagement ....................................................................... 40
Activity: Take a Stand (30 min) ........................................................................................................... 40
3.3 Adultism – Obstacle to Youth Engagement .................................................................................... 42
Activity: When You Were a Teen… (10 min) ....................................................................................... 42
Activity: Adultism Scenarios (30 min) ................................................................................................. 43
3.4 The “Y” in Youth‐Adult Partnerships ............................................................................................... 46
Activity: Graffiti Wall (10 min) ............................................................................................................ 46
Section 4: Youth Development Programming ............................................................................................ 48
4.1 Effective Youth Development Programming .................................................................................. 48
Activity: 30‐30 (15 min) ....................................................................................................................... 48
Activity: Agency Climate Bingo (10 min) ............................................................................................. 49
4.2 Scaffolding: A Universal Teaching Strategy ..................................................................................... 50
Activity: Teach a Skill (20 min) ............................................................................................................ 50
4.3 Active Learning ................................................................................................................................ 56
Activity: How Youth Learn (20 min) .................................................................................................... 56
Reflection Activity (20 min)................................................................................................................. 57
Section 5: Youth Worker Competencies ..................................................................................................... 60
5.1 What Does a Competent Youth Worker Look Like?........................................................................ 60
Activity: Draw a Youth Worker (20 min) ............................................................................................. 60
Activity: Large Group Brainstorm (5 min) ........................................................................................... 61
Activity: Rapid Conversations on Technology (10 min) ...................................................................... 62
5.2 Personal Boundaries: Where to Draw the Line? ............................................................................. 64
Activity: What Would You Do? (30 min) ............................................................................................. 64
Activity: Boundaries Brainstorm (5 min) ............................................................................................. 65
5.3 Experience Matters ......................................................................................................................... 66
Activity: How Do You Handle Dilemmas? (30 min) ............................................................................. 67
Activity: Wrapping It Up (10 min) ....................................................................................................... 68
References .................................................................................................................................................. 70
Section 1: Positive Youth Development .................................................................................................. 70
Section 2: Positive Youth Outcomes ....................................................................................................... 70
Section 3: Youth Voice and Engagement ................................................................................................ 71
Section 4: Youth Development Programming ........................................................................................ 71
Section 5: Youth Worker Competencies ................................................................................................. 71
3

Acknowledgements
The Positive Youth Development 101 curriculum was developed by Jutta Dotterweich, Cornell University, in
collaboration with the New York State (NYS) 4‐H State Office, the NYS 4‐H Educator Association, the Risk and
Thriving in Adolescence Program Work Team, and several youth development consultants and former trainers
of the NYS Advancing Youth Development (AYD) Partnership. This curriculum builds on the experience and
curricula of the NYS AYD Partnership, which provided professional development for youth workers from 1998
through 2011.
This curriculum development and training project is supported by the USDA National Institute of Food
and Agriculture, Smith Lever project 2012‐13‐272.

Development Team
Jutta Dotterweich
Director of Training and Technical Assistance
ACT for Youth Center of Excellence
Bronfenbrenner Center for Translational Research (BCTR)
Cornell University
jd81@cornell.edu
Joan Bickweat
Youth Development Consultant
Rochester, NY

Phyllis Morena
Consultant & AYD Lead Trainer
Rockland County

Jerome Christie
4‐H Youth Development Issue Leader
Cornell Cooperative Extension (CCE) Orange County

Karen Schantz
Communications Coordinator
ACT for Youth Center of Excellence
BCTR, Cornell University

Eduardo González
State Diversity, Research Partnership Development,
and Youth Development Specialist
Cornell University Cooperative Extension ‐ NYC

Melissa Schroeder
Youth and Family Development Team
Coordinator
CCE Schuyler County

Risk and Thriving in Adolescence Program Work Team
Chairs: Jutta Dotterweich, BCTR and Melissa Schroeder, CCE Schuyler
Megan Tifft, CCE Tompkins
Jacqueline Davis‐Manigaulte; CCE NYC
Jessica Spence, CCE Yates
Rachel Williams, CCE Seneca
Autumn Lavine, CCE Tioga
Stephanie Graf, CCE Jefferson County
Nigel Gannon, State 4‐H Healthy Living
Program Specialist
June Mead, CCE Broome County
Mary Fairley, CCE Saratoga County

Cindy Dort, CCE Saratoga County
Julie Triplett, CCE Cortland County
Jerome Christie, CCE Orange
Janis Whitlock, BCTR
Marnie Annese, Onondaga County Youth Bureau
JoAnn Fratarcangelo, Schuyler County DSS & Youth
Bureau
Ellen Lazarek, Oswego County Opportunities
Toni Ross, Oswego County Opportunities
Sally Schwartzbach, Learning Web

4

Curriculum Overview
Purpose
The Positive Youth Development 101 curriculum aims to provide an orientation to the youth
development approach for professionals new to the field of youth work. While maintaining core
concepts of positive youth development that were promoted by the NYS Advancing Youth Development
(AYD) curricula, this training includes new activities, resources, and research findings.
The goals are to:




Increase knowledge and skills of new youth work professionals
Establish a common language among youth work professionals
Advance a youth development network in New York State

Intended Audience
This curriculum is designed for professionals who work directly with youth in late childhood and
adolescence in a wide range of educational, recreational, or residential programs. It is especially
appropriate for newly hired 4‐H or community educators within the Cornell Cooperative Extension
network. The training or its components can also be used with supervisors, administrators, community
volunteers, and funders interested in learning about the positive youth development framework.

Development Process
The first phase of curriculum development consisted of a literature review and series of meetings to
reflect on lessons learned from past youth development training initiatives such as the AYD Partnership.
This led to a first‐draft curriculum structured as a 10‐hour training organized in five sections. The draft
curriculum was pilot tested in three Upstate locations and in New York City. Participants included
Cornell Cooperative Extension (CCE) 4‐H educators and other CCE community educators working with
youth, as well as other community‐based youth work professionals. In NYC most participants worked in
after‐school programs or intervention programs for high need youth. All pilot trainings involved
professionals with no prior youth development training together with individuals who had some
experience with the youth development approach. During each pilot training, participants provided
extensive feedback on the activities and materials used in each of the five sections. Pre‐ and post‐tests
demonstrated an increase in knowledge of youth development concepts and strategies.

Curriculum Design
Based on input from the field, the curriculum was designed in distinct sections that can be delivered as
stand‐alone workshops. There are five sections:
1. Positive Youth Development (PYD): Overview of the theoretical underpinnings and key
principles of PYD and a brief review of adolescent development
2. Positive Youth Outcomes: Definition of positive outcomes and discussion of strategies to build
these outcomes
3. Youth Voice and Engagement: Discussion of ways to give young people opportunities for
meaningful engagement and overcome the barrier of adultism
4. Youth Development Programming: Review of features of effective youth development settings
and youth‐centered learning approaches
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5. Youth Worker Competencies: Discussion of competency frameworks, boundaries, and ethical
dilemmas
Drawing on an experiential learning model, the curriculum uses a range of small and large group
activities to allow for active participation, discussion, and reflection, in combination with short lectures,
informative handouts, and web‐based resources.

Implementation
The curriculum is structured in five distinct sections, each of which takes roughly two hours to deliver.
The full curriculum requires 10 hours of training time. It can be presented in two full days, several half
days, or two‐hour sections delivered over several weeks.
The recommended group size is 14‐20 participants. The training includes many small group activities;
spacious training spaces will work best for these. Free wall space is needed for displaying newsprint and
larger pieces of paper. For room set‐up, tables arranged in a banquet, classroom, or “U”shape style are
recommended.
Facilitators should haved youth work experience and be very familiar with the theory and concepts of
positive youth development. Skills in teaching and group facilitation are required.
If the training is being offered in full days, a team of two facilitators is highly recommended.

Equipment/Supplies


Laptop/projector/speakers/screen (or room with built in AV equipment)



Internet access



Easel/newsprint/markers/pens



Butcher paper (paper roll)/scissors



Masking tape



Handouts (binders optional)



Name tags

Evaluation
A pre‐ and post‐test is recommended and included in the manual. In case the curriculum is being
delivered in sections over a period of time, a general participant feedback form is included that can be
offered after each section.
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Section 1: Positive Youth Development
1.1 Introduction and Overview
Objectives:

Participants will be able to describe the training objectives
Participants will begin to get to know each other

Material:

newsprint, marker, slide

Time:

40 min

Welcome to the new training: Positive Youth Development 101. This is a training for youth workers –
we consider any professional or paraprofessional who works directly with young people a youth worker.
Our goals are to make you familiar with positive youth development as an approach or philosophy of
working with young people. We will explore its core concepts and underlying theoretical frameworks,
the research that supports it, and its practical application. Finally, we will provide you with many
resources.
We will spend much time together – a total of 10 hours. Let’s start with some introductions and a little
warm‐up activity to start the process of getting to know each other.
Trainers (2) will introduce themselves.
Warm‐up Activity: Mingle, Mingle ‐ Huddle, Huddle (15 min)
Let’s get you started with a little game called “mingle, mingle ‐ huddle, huddle.”
Here are the rules: We will all get up and gather in the free space over there. When I say “mingle,
mingle,” walk around and introduce yourself to people you have not met yet. Just like a cocktail party.
Shake hands, introduce yourself, say where you are from, and move
on to the next person.
When I say “huddle, huddle,” quickly form a group of four with the
people around you. Once you all are in groups I will give you a topic to
talk about. OK? Start mingling.
After a couple of minutes, say “huddle, huddle.” Once they are all in
groups ask them to share with each other.
Here is your first topic: Go back in time…think about your time in high
school. What were some of the high points you experienced in high
school?
Give groups 3‐4 minutes to share during the huddle time. Initiate
another round of mingle, mingle. Topic for the next huddle period:
What were some of the low points you experienced during high
school? And what helped you get through them?

Additional Questions for the Mingle,
Mingle, Huddle, Huddle Activity
When you were in high school/a teen,
what…


was the most exciting thing
you experienced?



were the “in” groups?



was the cool thing to do?



kind of risks did you take as
teenager?



was the dress code?

Ask for volunteers to share first high points, then low points, then coping strategies. Summarize:
8

Adolescence can be a challenging time with lots of excitement and pressures, and the need for external
support. Give me a show of hands: how many of you would like to go back to adolescence, if that were
possible?
Ask them to take their seats.

Introductions and Expectations; Overview of Training (20 min)
Follow up with a round of introductions: name, organization, and their expectations for the training.
Record expectations on flip chart.
Slide 2: Training Overview



Review training layout, sections, and agenda for the day.



Review expectations (on flip chart) and how they match up with the training agenda. Entertain a
few questions.



Review housekeeping details.
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1.2 What is Positive Youth Development?
Objective:

Participants will be able to name core concepts of positive youth development

Material:

8‐10 small foam balls, slides

Handout:

“Research That Supports Youth Development”

Time:

20‐25 min

When you hear the term “Positive Youth Development,” what comes to mind?
Entertain a few comments from the audience.
Slide 4: What is PYD?

Text:
The term “positive youth development” often generates several different responses. Most commonly
people hear “youth development” and think of child and adolescent development, meaning biological,
social, emotional, and cognitive development. Or they think of youth services, all the programming and
services communities provide to young people to address their needs and foster their growth. Or they
might think of a distinct approach or philosophy of interacting and working with young people, one that
informs programming and promotes adolescent development.
We understand positive youth development as an approach or philosophy that guides communities in
the way they organize services, supports, and opportunities so that all young people can develop to
their full potential.
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Slide 5: Ecological Model of Development

Text:
Let’s take a brief look at the theoretical foundation for positive youth development. Urie
Bronfenbrenner (1979) pioneered an ecological framework of human development. Bronfenbrenner
noted that child and adolescent development occurs in interaction with a set of social systems. Young
people grow up in families, peer groups, school, work settings, neighborhoods, and within societal
structures and norms. And now with the Internet we can add a global dimension. It is through
interaction with various social groups or systems that young people develop competencies and values.
Bronfenbrenner also stated that the interaction between young people and their environment is
reciprocal. This means that development does not just happen to children and adolescents. They are
actively involved in shaping their own development. Youth are participants, not just recipients. He used
the term “agency” to denote the ability to direct or influence events. This is an important concept that
we will revisit when we talk about youth voice and engagement.
Slide 6: Maslow’s Hierarchy of Needs

Text:
Another important theory embedded in positive youth development is Maslow’s Hierarchy of Needs.
Abraham Maslow (1943) was concerned with the question of what individuals need in order to thrive or
do well.
Maslow showed that for healthy development to occur, human beings need to meet foundational needs
such as basic physiological needs (food, water, and shelter) and safety. If these are not met, human
beings are occupied with survival and not directed toward healthy development. Beyond this, human
beings thrive when they feel:
 loved and part of a larger group,
11



competent and capable,



able to understand and meet the basic requirements of their environment,



capable of finding symmetry, order, and beauty in their environment, and



self‐actualization and transcendence.

He defined this last need, self‐actualization, as the perception that one has realized his/her potential
and has achieved a high level of personal growth and awareness. Maslow indicated that not all
individuals reach the highest level and that healthy development can occur without this need being met.
We know from research that children and youth who don’t have their foundational needs met – and
recent brain research indicates that belonging is another foundational or essential need – are
preoccupied with survival and unable to focus on learning or engage in other social interactions
(Garbarino, 1995; Scales & Leffert, 1999).
Slide 7: Social Toxicity

Text:
James Garbarino (1995) coined the phrase “social toxicity” to describe the social factors that interfere
with young people’s healthy development. Although some of these social issues have improved over the
years, they still have impact on the lives of young people.
Most of them are well known. Read off a few, and make some key points:


Racism: leads to a gap in academic performance (African American and Hispanic children do less
well); youth of color are overrepresented in special education classes and in the justice system.



Poverty: leads to fewer opportunities and less support; youth who grow up in poverty often face
additional problems such as violence and disrupted family relationships.



Sexual exploitation: refers to the increasingly over‐sexualized representation of young children
and youth in the media, social media, and commercial marketing.



Health threats: Exposure to drugs and alcohol leads to early experimentation with substances,
potentially resulting in substance abuse and violent behavior.



Lack of benevolent adult authority: Garbarino has pointed out that many young people lack
role models who promote positive social and moral values. Many celebrities, who youth may
consider role models, promote wealth and materialism.
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Slide 8: Supportive Research: Prevention, Resiliency, and Youth Development

Text:
There are three bodies of research that have supported the positive youth development approach and
its theoretical foundation.


Prevention science has investigated the question: How can we predict and prevent negative
behaviors? By identifying risk factors – conditions that increase the likelihood of negative
outcomes – and protective factors, which buffer against these negative effects, prevention
science has informed many interventions and programs.



Resiliency research has shifted to the question: Why do many young people do well despite the
negative environment in which they live – the risk factors they have to face? Much of this
research is based on longitudinal studies that have followed groups of individuals over years
from childhood to adulthood.



A more recent body of research has taken a different direction and has investigated the
question: What makes young people do well or thrive? Peter Benson and his colleagues at the
Search Institute synthesized the research on adolescent development and identified 40 assets or
building blocks that young people need to thrive – to become successful, productive adults. We
refer to this as youth development research.

Refer to handout “Research that Supports Youth Development” for additional information.
Activity: PYD in Action (15 min)
I would like to do a brief activity to demonstrate some of the theoretical concepts we’ve discussed. I
need a volunteer who appreciates the opportunity to go back in time and be 14 again. Ask volunteer for
his/her name. I need a second volunteer who will be the parent. Ask volunteer for his/her name.
Ask the group – quickly: What are the challenges that young people face today, in this society?
Each participant who names a challenge will be handed a light foam ball. Stop at eight. Challenges
should include: drugs, violence, early sex/teen pregnancy, school dropout/failure, depression, gangs, etc.
Ask those eight participants to come forward, and line them up a yard or two from the teenager and the
parent.
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Alternative to “PYD in Action” ball activity
(5‐10 min)

To the “parent”: Here are all the challenges your teen
is facing. Your charge as a parent is to protect your
child. Prepare yourself to protect [name]. When I
count to three and say “go,” the challenges over there
will come your way. They will throw everything they
have at you.

I would like to do a brief activity to demonstrate some
of the theoretical concepts we discussed.

Make sure everybody understands the charge.

Take a pencil and hold it up.

After they throw the balls, ask the volunteer “teen”
how s/he felt about it. Did s/he feel safe?
Gather the balls and give them back to the eight
volunteers.

Just assume for a second that this pencil is a young
person right now attending high school (name youth).
What type of pressures and challenges might this
young person face?

Ask the youth: Who else can we call on to help? What
other people and adults in the community can we call
in? (Helpers can be a neighbor, teacher, religious
leader, youth program leader, coach, member of the
extended family, etc.).

Encourage group to name several challenges – drugs,
alcohol, violent/dangerous neighborhood, unprotected
sex, abusive boyfriend or girlfriend, emotional stress…

Once the “youth” identifies an adult, ask if anybody in
the group plays that role. Ask them to come up.
Identify and gather six or seven people.
You are all supporters and protectors of [name of
teen]. Your charge is to help the parent protect
[name]. Take a minute to come up with a plan, and
then you’ll face the challenges one more time.
Ask the volunteers representing challenges to line up
again. On “go” they will throw their balls again.
Afterwards ask [name] how it felt this time.
Debrief activity.

Material: 10 pencils, strong rubber band

What might happen if this young person faces all these
issues alone? Audience response…
Snap the pencil in half. Right, s/he might snap and not
be able to handle the stress.
Now let’s assume that the young person has
supportive adults in his/her life. Who could that be?
Each time the group mentions an adult (parent, family
member, coach, teacher, neighbor, religious leader, 4H
leader, supervisor at work…), take a pencil and add it
to the first pencil, hold them up vertically and form a
tight bunch. Put the rubber band around them.
Hold up the bunch of pencils. Do you think that this
young person will break easily given all the supports
s/he has?
Try to break the bunch. This is impossible to do. Try it
out yourselves. Send the pencil bunch around.
Debrief.
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Slide 9: Defining Positive Youth Development

Text:
We defined positive youth development as an approach or philosophy that guides communities in the
way they organize services, supports, and opportunities so that all young people can develop to their full
potential. There are several key, research‐based principles underlying this approach:


Focus on positive outcomes: We shift from preventing or fixing problems to creating positive
outcomes such as competencies, connections and caring relationships, positive values and
expectations, and meaningful participation. This also means that we use a strength‐based
approach.



Youth voice/engagement: We work with young people, not for them. We engage young people
as partners, create youth‐adult partnerships, and listen to their expertise and perspective. This
usually requires that we as adults become aware of and control the negative assumptions and
stereotypes we might have of young people. (We call this negative posture “adultism.”)



Long‐term, developmentally appropriate involvement: As a community we have to support
young people throughout their development – about 20 years – while adjusting to their
changing developmental needs. Twelve year olds need different support and opportunities than
16 year olds. We also know that young people need extended exposure to programs and
supportive adults to thrive; short‐term programs and opportunities are not as effective.



Universal/inclusive: As a community we need to provide support and opportunities to all young
people, not just to the “high risk,” targeted groups or the high achieving group. This does not
mean, however, that we cannot provide additional support to young people who face extra
challenges. In addition, research tells us that universal strategies are often very effective for high
risk or high need youth.



Community‐based/collaborative: As we discussed earlier, young people are interacting with a
variety of social environments. For a positive youth development approach to succeed,
non‐traditional community sectors such as businesses, faith communities, or civic organizations
need to be involved. And this implies that we have to work together collaboratively.
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Slide 10: Paradigm Shift

Text:
Positive Youth Development changes how we look at and provide youth services.
Click through each line.


We move from fixing problems to building on strengths.



Instead of reacting to problem behavior, we are pro‐active, building positive outcomes.



Instead of targeting troubled youth we engage all youth.



We move from looking at youth as recipients of services to youth as resources and active
participants.



Traditionally we focus on programs and interventions, now we focus on relationships.



Through this emphasis on the importance of relationships, young people become not just the
business of professionals, but of everyone in the community.

Recap: Q & A.

16
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1.3 A Quick Overview of Adolescent Development
Objectives:

Participants will be able to describe core tasks of adolescent development
Participants will be able to identify implications for program development

Material:

markers, slides, AV equipment
3 large sheets of newsprint prepared with headings “Elementary School,”
“Middle School,” and “High School”

Handouts:

“Stages of Adolescent Development”
“Section 1: Resources & References”

Time:

60 min

Before we delve into core concepts of positive youth development, let’s take a brief look at the youth
we are working with. What do we know about adolescent development? What is going on in regard to
physical/sexual, cognitive, social, emotional, and moral development? Although many of you have taken
a course in child and adolescent development, a brief refresher might be helpful.
When does adolescence start and end?
Entertain some comments.
This is not an easy question, is it? Generally, adolescence is considered to begin with the onset of
puberty. The average age for girls is 10‐12 (though some enter puberty as early as 8), and for boys the
age is 12‐14 (some as early as 10), so we can say roughly around 10. There is less agreement about the
end of adolescence. In the past, age 19 was commonly seen as the end of adolescence; with recent
findings in adolescent brain development, there is some push to lengthen adolescence to age 25. For
now let’s go with the age range 10‐19.
Slide 11: Activity: Adolescent Development

Activity: Timeline of Adolescent Development (30 min)
(Three stations, prepared newsprint)
I would like to invite you to test your understanding of adolescent development – the common
milestones, events, and tasks that young people have to develop or cope with at certain ages. Let’s
divide you into three groups. One group will investigate elementary school, one middle school, and one
high school. We included elementary school since puberty and adolescence start there for some youth.
18

In your group, think about the development that happens during that time – physically, socially,
emotionally, cognitively, and morally. What skills and competencies are they developing? Also, think
about the challenges they have to face during that time: major events or changes that might influence
their behavior and development.
Work on it collectively as a group. You can use words or symbols or pictures to record your events and
tasks.
Debrief: Have groups report out, starting with elementary school. Ask after each group report if others
have questions or want to add something. Add important tasks and events if they are missing.
Thank the groups for doing a good job.
Refer to handout “Stages of Adolescent Development” as a reference. Also highlight the additional
resource “Teen Years Explained,” a comprehensive, recent publication by the Johns Hopkins School of
Public Health which is available for free download (listed on the “Section 1: Resources & References”
handout).
Keep in mind that developmental psychologists are moving away from the use of milestones to describe
adolescent development. Young people often do not progress through milestones; their development
tends to jump up and down in these charts. However, developmental charts can still be useful as a
general guide while working with youth and when developing program activities.
Slide 12: Tasks of Adolescence

Text: (click through the topics)
Reviewing adolescent development as we just did, we realize that adolescents face many tasks and
challenges during this time. Here is a brief summary:


They need to adjust to bodies that nearly double in size and acquire sexual characteristics. This
also includes establishing a sexual identity and developing the skills for romantic relationships.



Their cognitive skills change gradually but profoundly, allowing abstract and hypothetical
thinking.



They acquire the ability to see things from another person’s perspective, increasing their ability
to resolve problems and conflicts in social situations and relationships.
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As they confront and handle all the changes that are occurring, adolescents acquire new abilities
to cope with risk, stress, and conflict.



They develop a more complex, personal, and moral belief system that will guide their decisions
and behavior.



They develop more competent and sophisticated ways to understand and handle emotions.



The quality of their friendships changes; the focus shifts from interests and activities to feelings
and understanding.



They explore and form a stable sense of self. Core roles that are explored are gender, sexual
orientation, and race/ethnicity.



They take on the roles and responsibilities of adulthood with respect to work, family,
community, and citizenship.



They negotiate a new relationship with parents and adults, balancing independence and
ongoing connection.

Slide 13: Adolescent Brain Development

Text:
In recent years we have heard much about the adolescent brain. New advances in technology have shed
light on brain functioning and development. We now realize that adolescent brains are not fully
developed. The brain centers that are responsible for rational decision making and emotional regulation
follow different developmental timelines.
Activity: Video: The Teen Brain (6 min)
Let’s watch a brief video that explains what we know about adolescent brains.
The Teen Brain: Why Do Teens Act This Way? (Dr. Ken C. Winters, Center of Adolescent Substance Abuse
Research, University of Minnesota): https://www.youtube.com/watch?v=Aiy2bPVfHg8 (4:35 minutes)
Debrief video. Clarify that this video was developed for parents, which explains the language used, but it
presents an easy to understand summary of the functions of the teen brain.
We would like to end this section with a couple of spotlights directing your attention to two important
challenges teens face and resources that might be useful in your work with adolescents.
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Slide 14: Focus: Risk Taking

Text:
As we have seen in the video, risk taking is part of normal adolescent development. It attracts a lot of
attention because of the potential harm it can cause (accidents, injuries, substance abuse, etc.). We
would like to highlight a few resources to learn more about the dynamics of risk taking and strategies to
channel the need for excitement and daring activities to positive outlets.
Briefly open websites:
 DoSomething.Org (click on “Causes”) – This is a resource that helps young people explore issues
or causes and become activists. This will provide them with opportunities to take positive risks
and challenge themselves.


WKCD: Service Learning – This is another youth‐focused, resource‐rich web site. The pages on
service learning list many youth‐led projects, providing additional examples of positive risk
taking for youth.



ACT for Youth Toolkit: Risk Taking – If you are interested in learning more about what the
research says about risk taking, this link connects you to resources on adolescent risk taking.
Part of the Adolescent Development Toolkit, it includes fact sheets, videos, and presentations.

Slide 15: Focus: Identity Formation

Text:
While the process of identity development continues throughout adulthood, identity formation is
central task of adolescence. Adolescents consciously try out new roles in many domains, including
gender, sexuality, race, ethnicity, and more. We do not have the time to go into depth on identity
formation. Here are a few resources you can explore.
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Briefly open websites:
 Adolescent Identity Development (and ethnic‐racial identity development) – These web pages
describe current concepts and research in adolescent identity formation, including ethnic and
racial identity formation. They include narrated web presentations and additional resources.


Toolkit: Identity Development – Here you will find many more links to resources on identity
development. This is also part of the Adolescent Development Toolkit on the ACT for Youth site.



Youth Communication (enter “identity” in the search box) – This agency works with teens in
New York City to write about their experiences and struggles. Stories written by teens can be a
powerful tool in discussing issues with young people. The site offers lesson plans and guides as
well.
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Section 2: Positive Youth Outcomes
2.1 Building Positive Youth Outcomes
Objectives:

Participants will be able to name core competencies young people need to succeed
Participants will be able to outline a series of strategies to build these competencies

Material:

slides, markers
6 sheets of newsprint prepared with titles: Competence, Confidence, Caring, Connection,
Contribution, Character

Handouts:

“Positive Youth Outcomes – 6 Cs”
“Section 2: Resources & References”

Time:

40 minutes

One of the core principles of PYD is to focus our work with youth on building positive outcomes. Instead
of preventing or fixing problems we aim to build skills and competencies.
Karen Pittman, founder of the national youth development initiative Ready by 21, framed it this way:
“Problem free is not fully prepared” – then added “Fully prepared is not fully engaged.” Young people
need a set of skills and competencies to successfully transition into adulthood, and they need to engage
in their communities to become active citizens.
Let’s start to explore and unpack this concept. Can we think about this in very concrete terms?
Activity: Large Group Brainstorm (5 min)
What are the competencies, attitudes, character, and values we want to see?
Write down suggestions on newsprint. If possible, try to organize by competencies, attributes, prevention
outcomes (maybe divide the newsprint into 3 sections).
Summarize comments.
There is a lot of agreement about what young people need to learn to become productive adults and
citizens. Over the past 20 plus years several frameworks have been developed and promoted. Although
the language is different, they all address very similar skills and qualities.
In his book The Good Teen, Richard Lerner describes his framework: the 6 Cs.
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Slide 17: 6 Cs

Text:
The Cs emerged in the 1990s with contributions from many researchers and practitioners. Based on
research, this framework provides us with a vocabulary to describe what young people need to succeed:


Competence – the ability to act effectively in school, social situations, and at work. This includes
academic, cognitive, social, emotional, and vocational competencies.



Confidence – a sense of overall self‐worth and efficacy.



Connection – a sense of belonging, positive bonds with people and social institutions.



Character – respect for society and cultural rules, an inner moral compass.



Caring – a sense of sympathy and empathy for others, a commitment to social justice.



Contribution – active participation and leadership, giving of oneself to bring about change in
social and civic life.

Refer to handout “Positive Youth Outcomes –6 Cs.”
Slide 18: Other Outcome Models

Text:
There are several other models of positive youth outcomes that touch on the same concepts but use
different language. Some are probably very familiar to you.
Click to move from one model to the next:
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Targeting Life Skills model, from Iowa 4‐H, is a popular model within 4‐H groups across the
country.



Essential Elements of 4‐H Youth Development is an outcome model that builds on the Circle of
Courage: Mastery, Independence, Generosity, and Belonging.



40 Developmental Assets is a popular model developed by the Search Institute.



Ready by 21, Karen Pittman’s organization, promotes a shared vision of outcomes and
indicators: “healthy and safe, connected and productive in life, school, and work.”



Circle of Courage merges educational theory and practice with Native American philosophy.

We don’t have time to review these models here, but your “Section 2: Resources & References”
handout includes resources on all of them.
Knowing what young people need to succeed is the first step. Next, we have to think about how we
build these desired outcomes. How do we support young people in developing the skills, character, and
attitudes they need? There are many different strategies and approaches we can take. You are all
working with young people so you are already using many of those techniques.
Activity: Bump it Up (25 min)
Using the 6 Cs model, we have six newsprint sheets – one for each C. We will split you into six small
groups and each group will brainstorm approaches and activities to build young people’s capacity in this
area. You will have only a few minutes. Next we will “bump up” every group’s worksheet clockwise to
the group next to them. Each group can add strategies to the list generated by the earlier group. After a
few minutes we will bump it up one more time. Ready? Any questions?
Arrange six small groups, hand out prepared newsprint and markers. When everybody is settled, ask the
groups to start. Allow four minutes for the first, and three minutes for the next two rounds.
Debrief. Have each group present. Ask after each group presentation if there are additional ideas.
Summarize key strategies and approaches.
This activity made it clear that activities are not the only way to nurture and build positive outcomes.
Relationships, recognition, organizational supports, boundaries and expectations, and supportive
environments are all important strategies and mechanisms that help young people grow.
Transition:
Karen Pittman introduced a helpful framework to summarize these elements: Services – Opportunities –
Supports.
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2.2 Services – Opportunities – Supports
Objectives:

Participants will identify services, opportunities, and supports for youth in the
community

Material:

slides, pens

Handout:

“Services, Opportunities, Supports: The SOS Framework”

Activity sheet: “SOS Mapping Activity”
Time:

20 min

Let’s take a closer look at Karen Pittman’s framework of Services – Opportunities – Supports (SOS).
Thinking back to Maslow’s hierarchy of needs, this model incorporates the reality that young people
might have needs that must be addressed before they can learn and thrive. It also reflects a core
principle of youth development: Youth development is community‐based. Young people grow up and
develop in interaction with various social groups and institutions within a community, not just in
programs.
Slide 19: Services – Opportunities – Supports

Text:


Services: Services are the efforts done to or for youth in order to enhance health, safety,
performance, and other forms of essential well‐being and physiological functioning (going back
to Maslow’s hierarchy of needs). These are the traditional services provided by public health
systems, school districts, and other providers.



Supports: Supports include processes and strategies undertaken with young people that
facilitate access to interpersonal relationships and resources. Taken as a whole, supports
promote a positive climate within which development occurs. Pittman identified three different
categories of support: Emotional support facilitates a sense of safety, nurturing, and friendship.
Motivational support provides positive expectations, guidance, and developmentally
appropriate boundaries. Strategic support facilitates access to needed resources and
information.



Opportunities: In this model, opportunities are done by young people. It is within the realm of
opportunities that youth become actors rather than recipients. Youth are provided meaningful
and real opportunities to practice and expand on what they know and learn – either through
work, service, or advanced learning. Opportunities in which youth are encouraged to exercise
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meaningful decision‐making roles ultimately demand and foster the greatest number of
competencies in young people.
Slide 20: SOS

Text:
It is not the responsibility of one agency to provide all of the services, opportunities, and supports a
young person needs to grow. Using an ecological approach we understand that all social groups and
institutions a young person is connected with will participate in providing services needed as well as
creating supports and opportunities to nurture this youth. Going back to the paradigm shift we
discussed in Section 1, we are all responsible for the youth in our community. Youth development is
everybody’s business.
Slide 21: Nathan’s Story

Text:
We put together a little scenario to demonstrate the SOS model.
Start with Nathan, describe his issues; click to move to Services, read aloud services in place that support
Nathan; click to move to Supports, and finally click to move to Opportunities and read aloud which
opportunities he might benefit from.
Activity: Mapping the SOS (15 min)
Divide into groups of three. Circulate “SOS Mapping Activity” worksheet.
Let’s practice on a different scenario. Meet Julie. Read scenario aloud or have a volunteer read Julie’s
story.
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Use this chart to map this young person’s situation. Start by identifying services, opportunities, and
supports she currently has. Then discuss which she would benefit from. Think about your community
and the services, opportunities, and supports that might be available in your community. Next discuss
some potential barriers or obstacles and ways to address them. Barriers may be personal, related to the
family, or related to the service provider.
Debrief. Ask for volunteers to share observations and comments. Highlight that meeting needs is part of
paving the road to build positive outcomes. Also emphasize that building positive outcomes is
community‐based. There are many players and settings involved in developing young people.
Refer to handout: “Services, Opportunities, Supports: The SOS Framework.”
Transition:
To identify opportunities that are meaningful and engaging for youth we need to find out what the
youth we are working with care about – what motivates them. We need to find and build on their
interests and strengths
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2.3 Strengths and “Sparks”
Objectives:

Participants will be able to describe a strength‐based approach
Participants will be able to use sparks/strengths to build skills

Material:

video/AV equipment, slides, pens, markers, newsprint

Handouts:

“Sparks Peer‐to‐Peer Interview”
“Strength‐based Information Gathering”

Activity sheet: “Sparks Interview Questions”
Time:

60 min

We stated in the beginning that positive youth development is an approach that is strength based. It
shifts youth work from a problem focus to building positive outcomes and building on strengths. What
do we mean by “building on strengths” or “using a strength‐based approach”?
Slide 22: Features of a Strength‐Based Approach

Text:
Emerging from the field of social work and supported by resiliency research, a strength‐based approach
is a powerful set of ideas, assumptions, and techniques:


People are not recipients but active participants in the helping process, which is very
empowering. Let’s remember Bronfenbrenner as well who stated that young people are agents
in their development.



All people have strengths, but often they are not used or even recognized. As all of you have
probably experienced, if you ask young people what their strengths are, they don’t know what
to say.



Being able to use your strengths creates motivation to grow and learn. The converse is also true:
We all know that it is not very motivating to focus on your weaknesses and work on improving
your weak spots.



Finally, we know from resiliency research that we have internal strengths such as abilities and
talents, and external strengths such as relationships and opportunities to matter, to be
responsible for something.
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Identifying and nurturing strengths is a critical step in engaging young people. In recent years Peter
Benson (2008) from Search Institute coined the term “sparks,” bringing concrete meaning to this
concept of strengths.
Slide 23: Sparks

Text:
Peter Benson called a special quality, skill, or interest that we are passionate about a “spark.” Sparks
originate from inside a person. When we express it, we feel alive, useful. Life has a purpose.
All young people have one or more sparks. Sparks are more than just things we like to do. They’re a
prime source of meaning, self‐directed action, and purpose.
If the word “sparks” doesn’t work for the youth you are working with, you can talk to them about their
strengths, interests, passions, or purpose.
Let’s hear directly from several young people what their sparks are.
Video: Sparks Matter (5 min)
Search Institute: “Sparks Matter: Finding Your Spark”
http://www.search‐institute.org/sparks
Debrief.
How do you see sparks playing a role in our efforts to build positive youth outcomes? Why is it
important for us to identify sparks?
Entertain a few comments. Yes, sparks are great motivators.
Research conducted for the Search Institute reveals that only about 50% of youth recognize and identify
sparks. (For additional information, refer to “Section 2: Resources & References” handout, which includes
a research report by the Search Institute). So there is our charge. We need to help young people identify
and develop their sparks.
Activity: Spark Interview (20 min)
Distribute “Sparks Interview Questions” activity worksheet. Have participants work in teams; ask them to
partner with somebody they don’t work with.
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Hearing about other people’s sparks might help you learn about your own. Interviewing adults or peers
can be a useful exploratory strategy for young people. We will adapt this technique to give you a chance
to explore the idea of sparks, purpose, and passions. Please team up with a partner – somebody you
don’t work with – and give yourselves some space.
Partner A goes first – who is partner A? Please raise your hand. Great! You have 5 minutes to do the
interview. After that Partner B will take over.
Adult interview questions:
1. Did you know what your sparks (interests, passions) were as a teenager? What were they?
What were you excited about? How did you find your sparks?
2. How did you work on your spark? What did you do to improve it? What skills did you learn along
the way?
3. Who were your spark champions (people who supported your spark)? How did they help you?
Debrief. Ask volunteers to share what they have learned about themselves and about sparks.
Refer to handouts “Sparks Peer‐to‐Peer Interview” and “Strength‐Based Information Gathering” and
explain there are others ways to assess strengths or sparks.
Activity: Brief Discussion and Brainstorm (5‐10 min)
Once you identify young people’s strengths or sparks, how can you use this to inform your
programming? How might you use it to engage young people in skill‐building activities?
Write down ideas on newsprint. Highlight additional resources on their “Section 2: Resources &
References” handout – in particular the Search Institute and Step‐It‐Up‐2‐Thrive websites.
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Section 3: Youth Voice and Engagement
3.1 What Do We Mean by Youth Engagement?
Objectives:

Participants will be able to define youth engagement and types of engagement

Material:

slides, AV equipment

Handout:

“Meaningful Roles”

Time:

20 min

Over the next couple of hours we would like to explore with you one of the most important principles of
positive youth development – youth engagement. When we started our youth development
conversation we briefly talked about Bronfenbrenner’s ecological model of human development.
Remember – we described development as a reciprocal process. In their interaction with various social
groups and institutions, young people are influenced and directed by them; at the same time, young
people have an impact on these social environments. Agency is an important factor in development.
Youth engagement is really all about engaging young people in meaningful ways. That means creating
opportunities for youth to make decisions, take on responsibilities, and contribute to improving
outcomes for themselves and others.
Activity: Partner Reflection (7 min)
Let’s start by giving you a chance to reflect and talk about how you have involved young people in
decision making and meaningful roles at your work (present or past). Discuss with your partner
what roles and responsibilities you have given young people. Take two or three minutes.
Debrief. Ask volunteers to share what they talked about. Summarize and highlight common themes.
Categorize examples by:


Choice (mainly affecting young people themselves/younger youth)



Voice (perspective/opinion)



Participation (making contributions to / taking on responsibilities in carrying out projects)



Governance (leadership, decision making at higher organizational levels)

You identified many ways young people can be actively engaged and empowered to influence projects,
programs, and organizations. There are many expressions of youth engagement, and there are different
levels of influence. And it usually happens in collaboration with adults. Typically, youth engagement
requires us to grant youth power they did not have before.
Defining youth engagement can be challenging. Within the field of youth work there are several
definitions emphasizing different aspects: youth in governance, youth voice, and youth participation.
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Slide 25: Youth Engagement

Text:
We use an older definition of youth engagement that goes back to the National Commission on
Resources for Youth in 1974.
They defined youth engagement as “…involving youth in responsible, challenging action that meets
genuine needs, with the opportunity for planning and/or decision‐making affecting others…there is
mutuality in teaching and learning [between youth and adults] and … each group sees itself as a
resource for the other and offers what it uniquely can provide.”
We promote this definition because it highlights youth and adults collaborating and acting together to
effect change. This is different from simply handing over all decision making to youth – a common
misinterpretation of youth engagement. By working together and sharing their expertise and unique
perspectives, both youth and adults benefit and learn from each other.
Slide 26: Examples of Youth Engagement

Text:
Here are some examples of youth engagement in governance and social justice efforts.


The first one represents the youth council: One Voice One Vision, supported by the City of
Rochester, New York. Through this council, young people have been involved in making
decisions about youth services and issues in the City.
http://www.cityofrochester.gov/yvov
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The second link is a resource – a report by the Forum for Youth Investment on city or statewide
youth councils across the country. It provides examples, scope of work, best practices, and other
resources.
http://forumfyi.org/content/building‐effective‐you



The third item is a research report undertaken by the Innovation Center that describes examples
and outcomes of youth involved in social justice projects and agencies.
http://www.theinnovationcenter.org/store/100

Slide 27: Youth in Media/Education

Text:
Given young people’s easy grasp of digital technologies, we want to highlight a few examples of how
young people can be involved in meaningful ways to advocate or educate using new technology.
The first example is a video public service announcement put together by young people in NYC to
educate youth about the use of social media. The second example is a brief, narrated animation that
young people helped develop to educate adults about how teens learn. We will see that one later on.
Let’s watch the video PSA: Accidental Bully
https://www.youtube.com/watch?v=97de0hsC7xI&list=UUSS0AF2Eg9Bbbq4QpmjasMw
Discuss using media for youth voice.
Slide 28: Meaningful Roles for Young People

38

Text:
As we have already seen, there are many different ways young people can be actively involved in
decision making – taking on responsibilities that impact other people and organizations. We would like
to introduce the model of youth engagement shown here, adapted from the Youth Commission in
Hampton, Virginia.
There are more opportunities for young people in the bottom level, Participation. In this category young
people learn to plan, make decisions, implement, and evaluate on an action‐oriented and concrete level.
Usually projects have a clear timetable and results can be seen quickly. The overall scope of projects is
typically set by adults.
The second level, Voice and Consultation, highlights youth opinions, as youth are encouraged to express
their perspectives on an issue. Young people are the experts here, and take on the role of consultants.
This role requires different skills from those used to complete tasks, projects, and service training.
Results might not be apparent right away.
The third level, Shared Leadership, requires many skills and youth motivation. It is more abstract and
less action‐oriented than other roles, and results might be long‐term. Fewer young people are likely to
be interested and skilled enough to move into these positions. This is also true for adults – fewer adults
have the motivation and skills to be in leadership positions. Recruiting young people to the Board of
Directors to establish youth voice in the agency might be tempting, but it is typically not successful
without extensive preparation and support efforts for youth and adults.
We use this model because it shows that there are many opportunities for young people to get involved
according to their interests and skills. The model also provides a path for growth and future
opportunities. Young people are more likely to get started with concrete, action‐oriented projects that
provide them with skill‐building opportunities. As they get to know the agency as well as their own
potential and interests, they can move up to different positions and responsibilities at higher levels of
impact.
Entertain questions about this model, refer to “Meaningful Roles” handout.
Transition:
In the next section we will test the model and explore how feasible and easy it is to create meaningful
youth engagement in your agency.

39

3.2 The Benefits and Challenges of Youth Engagement
Objectives:

Participants will understand the benefits of and resistance to establishing youth
engagement

Material:

sheets of paper, pens, slides

Handout:

“Youth in Decision Making”

Time:

40 min

Let’s assume you have been successfully involving young people in various projects such as a community
event, an educational program for younger children, or co‐facilitating a workshop for other youth
agencies. Youth have been involved in planning, directing, and evaluating the projects.
Activity: Take a Stand (30 min)
Now you want to step it up and bring young people onto the hiring committee for youth workers. You
want them to be part of the hiring process from beginning to end: reviewing the job description,
recruitment materials, and applications, as well as interviewing and decision making. To do this right,
you need to get buy‐in from the administration as well as your co‐workers and supervisors. Let’s put it
to the test.
Can I have a few volunteers – maybe four – please join me here in front of the group? (Set up four
chairs. Divide volunteers into two teams of two.) We’ll have two teams.
 One team will be promoting this idea and will present the benefits of involving youth in the
hiring process.


The other team will take a stand against it. They will identify all the challenges and
disadvantages.



Everybody else will pretend to be administrators and supervisors that need to be convinced that
this is a good idea. We will vote on it after hearing both sides.

Assign teams. Offer sheets of paper and pens to write down talking points for their presentations. Both
teams have 5 minutes to prepare their arguments and presentation. The presentations will be 2‐3
minutes.
Ask the “pro” team to do their presentation. Give the administrators a chance to ask clarification
questions. Then ask the “con” team to do their presentation. Ask if there are any clarification questions.
Ask the administrators to vote “pro” or “con.” Thank everybody.
Debrief. Ask for impressions and observations. Several questions might be interesting:


Were there any surprises? Why?



How realistic was the scenario and the outcome?



Did it compare to your experiences?



What do you see as the biggest challenges?



What strategies have been successful?
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Slide 29: Benefits for Youth

Text:
We know that establishing youth engagement in your program or agency might be a challenging task. It
will be helpful if you have supportive research that backs you up and provides you with some extra
ammunition to make your case. What are the benefits for young people?
Research tells us that they will gain competence in civic engagement, skills, and knowledge. They will
enhance their social and emotional skills and develop greater sense of efficacy and belonging. And they
will learn skills that promote their vocational development as well as knowledge of the community and
its social institutions.

Slide 30: Benefits for Adults, Organizations, and Communities

Text:
Review slide. Refer to Shep Zeldin’s monograph, summarized in the “Youth in Decision‐Making” handout.
Stress that youth engagement is beneficial for youth organizations; it gives them authenticity and
credibility as youth service organizations.
From experience we know that efforts to establish meaningful roles in organizations often encounter
resistance and skepticism. By knowing the benefits for youth, adults, and organizations, you can make a
strong argument to co‐workers and administrators for creating these roles.
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3.3 Adultism – Obstacle to Youth Engagement
Objective:

Participants will be able to articulate the concept of adultism and its implications for youth
work

Material:

slides, pens

Handouts:

“Section 3: Resources & References”
“Worksheet: Framework for Understanding Adultism”
“Framework for Understanding Adultism”

Activity sheets: “Adultism Scenarios”
Time:

40 min

We have heard some compelling reasons for engaging young people in meaningful roles, but even with
this knowledge we will face resistance and challenges along the way. A key issue is that we as adults
have a hard time taking young people seriously, partly because we have a lot more life and professional
experience, and partly because youth culture is ever changing and increasingly foreign to us.
Activity: When You Were a Teen… (10 min)
A good way to understand this adult resistance is to remember what it feels like when you are at the
receiving end. Let’s go back in time to when you were a teenager. Think back to times in your teen life
when you experienced unfair treatment because of your age. What were some of the negative things
adults in your life said to you? And how did it make you feel – what was the impact?
Give a couple of personal examples.
Form small groups of three and share your experiences. Take a few minutes to do this.
Debrief. Ask volunteers to share experiences and emotions. Stress that self‐reflection is a good strategy
for becoming aware of and beginning to address negative attitudes they might have toward youth.
Slide 31: Adultism

Text:
We call this attitude “adultism”: our negative assumptions, behaviors, and attitudes towards young
people. Adultism is a powerful issue that is strongly embedded in society, and manifests itself in
different ways.
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Parents sometimes react negatively to the concept of adultism. We recognize that in highly stressed
communities, adults may need to maintain a strongly authoritative role in order to keep young people
safe. Strict rules that are explained and enforced respectfully do not fall into the category of “adultism.”
Refer to John Bell’s article “Understanding Adultism,” listed on the “Section 3: Resources & References”
handout.

Activity: Adultism Scenarios (30 min)
Slide 32: Manifestations of Adultism

Text:
To make the impact of adultism clear, we will now introduce you to a framework first developed for the
Advancing Youth Development curriculum in the early 1990s. This framework helps identify and address
subtle forms of adultism. Adultism is an important issue to discuss in depth, since when working with
young people it is essential to be authentic and non‐judgmental. As we will see, sometimes we are not
aware that we are making or acting on assumptions, and we might then be interpreted as judgmental.
Use the handout “Framework for Understanding Adultism” as a guide to introduce these concepts:
 Dysfunctional rescuing: We assume that young people are not able or ready to do the task, so
we take over and do it for them.
 Blaming the victim: We assume that behavior problems are solely the responsibility of young
people themselves; we might not consider the circumstances and conditions that influence their
behavior.
 Avoidance of contact: We assume that we know their needs, but due to lack of contact and
communication we might create programs that address our needs more than the needs of
young people.
 Denial of distinctiveness of youth culture: We assume that there are no cultural differences,
leading to an age‐blind approach.
 Denial of the political significance of adultism: We ignore the social, political, and economic
realities of young people, resulting in false expectations.
Let’s explore how these expressions of adultism can look in youth work situations. We will introduce five
different scenarios for you to work with. We will form five groups, and each group will discuss one
scenario.
Form five groups. Hand out the five different “Adultism Scenarios” activity worksheets.
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In your group review your scenario and discuss it. Address these questions:




How would young people react to this situation? How would they feel about it?
What would be the long term consequences if they are repeatedly treated like this?
What could you as the adult do differently? What would be an alternative adult response?

Debrief each scenario while showing the appropriate slide.
Slides 33‐37: Scenarios

Have each group report out. Give time for clarification questions, discussion, and additional strategies.
Invite the other groups to comment. Ask the participants if they have experienced similar situations at
their work place.
Debrief the scenarios activity: insights, observations, application to their work.
Slide 38: Defeating Adultism

Text:
Here are a couple of strategies that help break down adultism. Start with self‐reflection. As we did in the
beginning, think back to your teen years – how you were treated by adults and how it made you feel.
Remember that!
Secondly, use the adultism worksheet (handout: “Worksheet: Framework for Understanding Adultism”)
or work with scenarios similar to the ones we did with your team or staff to deconstruct potential
adultist attitudes at your work place.
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Slide 39: Youth‐Adult Partnership Resource

Text:
We would like to share with you a great resource: Being Y‐AP Savvy: A Primer on Creating & Sustaining
Youth‐Adult Partnerships. Developed by Shep Zeldin and his colleagues at the University of Wisconsin,
this is a step‐by‐step manual for investigating whether it would be feasible to create a youth‐adult
partnership at your organization. The manual helps you identify benefits and challenges, and provides
planning steps and assessment tools. It is available online.
http://fyi.uwex.edu/youthadultpartnership/files/2011/02/YAP‐Savvy12.pdf
Transition:
Now we have a better understanding of meaningful roles for young people – which happen in
collaboration with adults – and we’ve discussed the underlying adult resistance to working with young
people as partners. Clearly we have to work with adults to prepare them for these partnerships. But we
need to prepare young people as well.
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3.4 The “Y” in Youth‐Adult Partnerships
Objective:

Participants will identify strategies to prepare young people for youth‐adult
partnerships

Material:

Butcher block paper (roughly 3 feet by 8 feet) taped to wall, markers, slide

Time:

20 min

We’ve spent time discussing the challenges of involving adults in effective youth engagement, which
ideally takes the form of a youth‐adult partnership. It has been our experience that both youth and
adults need to be prepared for youth‐adult partnerships. Let’s now focus on young people. What can we
do to prepare youth for a partnership with adults, and how can young people help us get adults into the
right frame of mind?
Activity: Graffiti Wall (10 min)
This is a creative brainstorm activity. Please grab a marker and go to the paper on the wall. Using words,
symbols, or pictures, write down how you have prepared young people to work in alliance with adults.
Some of you might have used different words such as leadership training or youth‐adult teamwork.
Debrief. Have a couple of volunteers read of the strategies. Highlight themes.
Slide 40: Preparing Youth Leaders

Text:
There are many ways to prepare young people to work in partnership with adults. Here are a few
resources that are available online for free.
Briefly review resources.
Gardner Center, Stamford University. YELL
http://jgc.stanford.edu/our_work/yell.html
Washington Youth Voice Handbook
http://www.commonaction.org/WYVH.pdf
The Innovation Center: Toolkits
http://www.theinnovationcenter.org/catalog/toolkits/resources
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Section 4: Youth Development Programming
4.1 Effective Youth Development Programming
Objectives:

Participants will be able to identify key components of effective programming
Participants will identify strategies to enhance programming

Material:

sheets of newsprint, prepared index cards, markers, tape, slides, pens

Handouts:

“Features of Positive Developmental Settings”
“Resources: NRC Features of Positive Developmental Settings”

Activity sheets: “Agency Climate Bingo”
Time:

40 min

We’ve talked about core concepts of youth development mostly in the larger community context. As
youth workers we mainly interact with young people on the program level. How do we apply these
concepts to programming? And how do we know that we are doing this well, with quality? Over the past
10 years a body of research has focused on quality youth development programming. We will take a
look at the findings, but first let’s think about what young people are looking for in youth programs.
Activity: 30‐30 (15 min)
Divide participants into an even number of small groups (about four per group). Assign groups to
different corners of the room with a lot of space between them. There will be two different assignments;
groups with the same assignments should not be next to each other.
I would like to give you a challenge and a little competition. Each group has five minutes to generate and
discuss 30 ideas. Write them down on the newsprint. We have two different assignments, so half of the
groups will work on assignment one and the rest of the groups will work on assignment two. Are we
ready? I will give each group the assignment and when I say “go” you’ll get started.
Hand each group their assignment on index card.
Assignment 1 – Why do young people join youth programs?
Assignment 2 – Why do young people join gangs?
Give them three minutes. Set up a prize for the winner (optional).
Debrief. Ask each group to bring their newsprint to the front and hang them up next to each other,
grouped by assignment. Ask them to read over the lists of reasons why young people join programs and
gangs. (Or ask two volunteers to read aloud the lists). Debrief surprises, similarities, and differences.
Summarize: Young people have similar reasons for joining programs and gangs, thus gangs represent
real competition for youth programs. Let’s take this challenge and make an extra effort to provide
exciting, quality youth programming.
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Slide 42: Features of Positive Developmental Settings

Text:
What does the research say about effective youth programming? In 2002, the National Research Council
published an important book: “Community Programs to Promote Youth Development.” They reviewed
well‐evaluated community‐based programs for young people age 10‐18, programs that had been shown
to achieve positive outcomes for youth. Through the review they identified eight features of successful
youth development programs. Many of you have probably heard about them. Currently, these eight
features serve as a measuring tool or standard for effective programming. Let’s take a closer look…
Refer to “Features of Positive Developmental Settings” handout and review each feature. Q & A.
Activity: Agency Climate Bingo (10 min)
Let’s do a little test and see how your agencies and programs are doing in some of these categories. I
would like to invite you to play bingo: Agency Climate Bingo.
Distribute “Agency Climate Bingo” activity worksheets.
Please review the bingo sheet. Take a couple of minutes. When everybody is ready, take a pen and the
paper and find people in this group who can sign off on one of these categories. Make sure to ask how
they implement this particular category. Each person can sign off only once on your sheet. Let’s see if
you can get the first bingo – when you have five in a row, call out “Bingo!”
Optional: have a small prize available for the winner.
Debrief. Ask which categories were surprising, easy, or tough? Any observations? Implications?
Wrap up by handing out and reviewing the “NRC Features of Positive Developmental Settings:
Resources” handout.
Transition:
One of the effective features highlights opportunities for skill building. Recent research has stressed the
effectiveness of engaging young people in skill building, especially in after‐school or out‐of‐school
settings. Next, we would like to explore a best practice teaching strategy that will help you foster skill
development.
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4.2 Scaffolding: A Universal Teaching Strategy
Objectives:

Participants will identify and demonstrate key elements of a common teaching strategy

Material:

AV equipment, slides, newsprint, markers

Handouts:

“Scaffolding Overview”
“Positive and Corrective Feedback”
“Five Reasons to Stop Saying Good Job”
“Section 4: Resources and References”

Time:

40 minutes

Effective programming provides opportunities for skill building. We would like to introduce you to an
instructional technique that is common in education, though less so in the youth services field.
“Scaffolding” is a teaching strategy that can be tailored to youth of any age in different settings. Many of
the embedded techniques you know already – as we will see right now.
Activity: Teach a Skill (20 min)
Ask participants to come together in an open space in the training room. Have them partner up with
another person they do not work with.
Here is your charge. You have two minutes to teach each other a skill, a skill that your partner does not
have at this point. Make it a simple skill, but it has to be new or unfamiliar to your partner. For example,
teach a dance step, or a yoga move, or a phrase in a different language. You have a couple of minutes.
Check in with each team and keep them focused on a simple skill. Monitor time and give them a warning
after two minutes to start wrapping up. Have each team briefly present the skills they learned.
Ask participants what techniques they used to teach the skills (modeling/demonstrating, rehearsing,
coaching, praise, breaking skill into smaller steps…). Write comments down on newsprint.
Have participants go back to their seats.
I would like to introduce you to a teaching strategy called scaffolding that uses many of the techniques
you have just demonstrated. Scaffolding evolved out of a learning theory originally proposed by Russian
psychologist Lev Vygotsky in the 1930s.
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Slide 43: Scaffolding – A Teaching Strategy

Text:
The optimal place or time for learning occurs when a student can build on skills or knowledge he or she
already has to successfully advance to a new level. The student can’t do it alone, though; he or she
needs the support and guidance of a more knowledgeable person such as a teacher. This is what
Vygotsky calls “the proximal zone of development.” We might also call it the optimal learning zone.
Slides 44 & 45 (Animated): Scaffolding Process

Click once to get the slide started. The scaffold will build itself; when ready (see below), click for the
second slide and the scaffold will be taken down gradually.
Text:
How do you help young people experience their optimal learning zone? You do it by engaging them from
the beginning. You assess with them where they are: what do they know, what are their strengths, and
what are their goals moving forward? This will increase their motivation to engage and learn. It involves
breaking down the task into smaller steps.
(Click first “Scaffolding Process” slide.) You provide guidance and support, working side by side with
them and monitoring their progress. The guidance can take different forms, from modeling, explaining
steps, and giving feedback to encouraging a young person to teach another youth.
(Click twice to move to and launch next slide.) Just like using scaffolding when you work on houses, you
continue to build the scaffolding as needed, and take it down when the work is done and you don’t need
the scaffold any more.
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Slide 46: Life Skills Example – Doing Laundry

Text:
Let’s use a concrete example: doing laundry, a life skill.
First we break it down into smaller steps:










Gather dirty clothes
Sort clothes, explaining what each type of clothing needs: white, colored, delicate, need for
different temperatures
Check labels in clothes
Review use of detergent, softener, stain remover
Review washing cycles (cold, warm, hot)
Load clothes
Set washing cycle according to type of clothing
Add appropriate detergent, etc.
Activate washer

Besides the action steps we have several cognitive steps such as retrieving information/knowledge,
categorizing, and decision making. These are essential since they explain why certain steps have to be
done in a certain order. Breaking complex skills down into smaller steps will also help you assess where
the young person is at. They might know certain steps but not others, so the scaffolding can start where
they need assistance.
Slide 47: Key Elements of Scaffolding

Text:
Key elements of scaffolding are:
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Breaking down complex skills into smaller tasks or steps.



Assessing the young person’s existing skill level: identifying where they are with respect to the
skill, their strengths, interests, etc.



Working closely with the youth to provide guided support; using techniques such as modeling,
verbal rehearsing and talking through, prompting, providing feedback, etc.



Ensure a successful ending: You want to set a goal that is challenging but also attainable to make
it a positive experience. This can be part of the initial assessment process and should be done
jointly with the young person.

Refer to handout “Scaffolding Overview.”
How would you apply this technique? Would this approach change what you are currently doing?
Debrief. Stress that they are probably using many of these techniques. This exercise might encourage
them to be more intentional about using scaffolding.
Before we move on, we would like to highlight one facilitation tip. Providing feedback is part of the
scaffolding process. The ability to provide accurate feedback is an important skill for any teacher or
facilitator.
Slide 48: Feedback

Text:
There is more to feedback than saying “good job” or “not that way.” Feedback needs to be concrete,
descriptive, and behavior‐specific. The focus is on the behavior, not the person.
Review slide. This is sometimes hard to do. We often find ourselves saying quickly and often without
thinking: “good job” or “you are so smart.” This sounds more like a judgment, and it does not provide
young people (or adults) with any information about their performance. For young people to learn and
improve their skills, concrete feedback – positive and corrective – is critical.
Two of your handouts will help you practice this. One, called “Positive and Corrective Feedback,” gives
you a few examples. The second one is called “Five Reasons to Stop Saying Good Job,” and it is a short
article that explores the negative effect of relying on statements such as “good job” or “great.”
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Slide 49: What to Praise?

Text:
Providing praise can actually be harmful. Be intentional about what you praise.
Carol Dweck, a researcher at Stanford University, has done extensive work on the question of what
motivates children to learn. Her research demonstrates that there is a huge difference between saying
“you are so smart” (praising intelligence) and “you worked hard” (praising effort). Children who were
praised for their intelligence chose easier problems and gave up faster; children who were praised for
effort chose harder problems and showed less frustration with failure. In her book Mindset, Dweck
develops the concept of fixed versus growth mindsets based on this research.
Think about how you use praise with young people or your own children. How often have we said “you
are smart … you can do this”? Praise is good, but let’s be intentional about using praise effectively.
Show video (5 minutes)
Carol Dweck – A Study on Praise and Mindsets
https://www.youtube.com/watch?v=NWv1VdDeoRY
Debrief video and refer to additional resources on the “Section 4: Resources and References” handout.
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4.3 Active Learning
Objective:

Participants will be able to identify strategies for engaging young people

Material:

AV equipment, prepared newsprint, markers, slides, tape, pens

Handouts:

“Engaging Youth: Planning Activities”
“Consensus ‐ Action Planning”
“Engaging Youth: Reflection Activities”
“Experiential Education & the Experiential Learning Cycle”
“Reflective Group Conversation”
“Open‐Ended Questions”
“Gardner’s Multiple Intelligences”
“Collaborative Learning”

Activity sheet: prepared Reflection Cubes ‐ download from Step It Up To Thrive:
http://www.stepitup2thrive.org/downloads/lessons/gps/3_GG_ReflectionCube.pdf
Print on cardstock (one per participant) and cut out
Time:

40 min

We started this session on programming by reflecting on why young people join programs and gangs.
Let’s go back full circle and ask again: What motivates young people to participate in a program? What
type of programming engages them?
Activity: How Youth Learn (20 min)
Slide 50: Active Learning

Text:
We will explore this question with Ned’s help. Developed with the young people of What Kids Can Do,
this short video will give us some good ideas.
Show the video (about 6 minutes)
http://www.whatkidscando.org/featurestories/2013/01_how_youth_learn
Debrief; ask what they take away from the video.
As you listen to volunteers report takeaways, reinforce Ned’s points when they come up.
1. I need to feel OK (not hungry, etc., not worried or stressed)
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2. It matters – real world stuff, my passions, I can pick my assignment
3. It’s active – fun, hands‐on, collaborative learning
4. It stretches me – doable, but taken to a new level
5. I need a coach – access to help, time to make mistakes
6. I have to use it – use it or lose it, pop quiz works
7. Thinking back on it – I grow, reflect on it
8. I plan next steps – how to use it
Slide 51: Helpful Strategies and Tools

Text:
Ned used humor to highlight several core strategies. One was to build on what youth are interested in,
what matters to them. We’ve already discussed building on strengths and passions. In addition, we have
put together several handouts and resources that will help you engage youth in the program activities
you are offering.
Briefly review the “Engaging Youth: Planning Activities,” “Consensus ‐ Action Planning,” and “Engaging
Youth: Reflection Activities,” “Experiential Education,” “Reflective Group Conversation,” “Open‐ended
Questions,” “Gardner’s Multiple Intelligences,” and “Collaborative Learning” handouts.
Refer to the ”Social and Emotional Toolkit” on the “Section 4: Resources and References” handout for
additional strategies and activities.
Reflection Activity (20 min)
We’ve covered a lot of ground in this section. We talked about what the research tells us works in youth
development programming. We talked about scaffolding, feedback, and praise. Finally, we discussed
strategies for active learning that engages young people.
Let’s practice one of the strategies – reflection. And we’ll do it in an active and fun way.
Distribute the reflection cube cut‐outs and pens.
Think about what you have learned in this section. Use the cube and its symbols to write down your
takeaways.
Review symbols with the help of prepared newsprint:
 Brain – Something that made you think.
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Heart – Something you took to heart.
Backpack – Something you will take away from this.
Foot – Some action you want to take when you leave here.
Wildcard – Additional takeaways.

You can use words or drawing or images to do this. When you are done, fold the cube and tape it
together.
Pass tape around. When they are done, ask the group to take their cube and come to the middle or an
empty space in the room. Form a circle. Ask them to roll their cubes into the middle, then pick up a cube
from another cube. Go through all categories and ask volunteers to read out a few of the comments and
reflections under each category. Debrief the reflection activity.
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Section 5: Youth Worker Competencies
5.1 What Does a Competent Youth Worker Look Like?
Objectives:

Participants will be able to describe core competencies for youth workers
Participants will be able to identify strategies and local resources to develop
competencies
Participants will identify strategies to enhance their competency with digital technology

Material:

large sheets of newsprint, markers, tape, slides

Handout:

“Section 5: Resources & References”

Time:

40 min

There are many professional titles and education tracks for people who work with young people, such as
teachers, child care workers, counselors, youth advocates, etc. Most of them are not called “youth
workers.” Although there have been efforts to develop career tracks and college degrees for youth
workers across the country, there is no clearly defined youth work profession with agreed‐upon
educational requirements and professional standards.
The former Advancing Youth Development (AYD) Curriculum and Training Project tried to provide
professional development and the unifying language of youth development to the youth work field. We
hope to do the same with this training. We want youth workers to use a youth development approach in
their work with young people. What does it take to do that? What qualities do we want to see in a youth
worker? Let’s start out by looking at knowledge, skills, and personal attributes.
Activity: Draw a Youth Worker (20 min)
Divide participants into small groups of five. Provide each group with a large piece of newsprint and a set
of markers. Instruct them to draw an outline of a person, then fill it with symbols, drawings, and words
to illustrate the knowledge, skills, and attributes of an effective and competent youth worker.
After 10 minutes each group will present their “youth worker.”
Debrief activity by discussing the distribution of skills, knowledge, and attributes. Summarize themes and
topics that emerged. Highlight:
A youth worker is not just somebody who has the gift to connect with young people (as in “you have it”
or “you don’t”). There are skills and knowledge areas that can be learned and improved.
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Slide 53: Competencies: Content Areas

Text:
Here is one model of youth worker competencies from the National Afterschool Association. These ten
competency areas are fairly common and reflected in most other frameworks. Briefly review the list.
Slide 54: Frameworks of Core Competencies

Text:
Over the past 10 years, several frameworks for core competencies and professional standards of youth
workers have been developed. This 2009 report from the Next Generation Youth Work Coalition
provides a good overview of other core competency models.
http://www.niost.org/pdf/Core_Competencies_Review_October_2009.pdf
Activity: Large Group Brainstorm (5 min)
Looking at these lists of competencies, we all realize that ongoing development and training is needed.
Even entering a youth work position with extensive professional development and education would not
necessarily provide you with all these competencies. Let’s take a minute to think about what can you do
to increase your knowledge and expertise in some of these areas.
1. Which areas would you seek out for development?
2. As practitioners in community‐based organizations, where would you go for further training and
resources?
Write down comments on newsprint. Highlight community resources and agencies that are available in
many communities.
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Slide 55: It’s a Digital World. Join it!

Text:
We know it is a new world out there – and young people are at the forefront of adapting to new
technologies. As youth workers it is essential that we join young people in the digital world.
Activity: Rapid Conversations on Technology (10 min)
Let’s talk about how we as youth work professionals incorporate digital technology in our work. To make
it fun, we will use a speed dating format.
Ask participants to form two concentric circles: Participants in the inner circle face participants in the
outer circle. Everybody should have a partner.
Ask participants to briefly introduce themselves, then take a few minutes to talk about how they use
digital technology in their work with youth. What do they use? And how do they use it in programming
or in their work with youth?
After 2‐3 minutes ask participants in the outer circle to step two partners to the right. Invite them to
have another conversation. Repeat the same strategy one more time.
Debrief what they have learned. Write strategies on newsprint.
Slide 56: Digital Technology: Resources

Text:
Many of you are right in there with young people and use new technologies to engage youth and
enhance programming. Here are a few resources to explore and gather ideas.
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Open websites and briefly review:
 What Kids Can Do, Inc. has collected and posted media projects done with and by youth.
http://www.whatkidscando.org/resources/spec_youthmedia.html


Edutopia’s Digital Generation Project includes many resources, guidelines, and demonstrations
for using digital tools in school and afterschool settings.
http://www.edutopia.org/digital‐generation



Institute of Play’s website includes lesson plans, resources, examples, and reports on how to use
digital and other media to help young people explore their creativity and interests.
www.instituteofplay.org
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5.2 Personal Boundaries: Where to Draw the Line?
Objectives:

Participants will be able to identify personal and professional boundaries
Participants will be able to identify strategies and resources to maintain boundaries

Material:

newsprint, markers, slide, cards prepared with scenarios (bulleted below)

Time:

40 minutes

Core competencies are critical and important to develop, but there are other ingredients that make for
good youth work, and they are harder to prepare for. Working with young people can be challenging. It
requires constant decision making, doesn’t it? And why is that?
Activity: What Would You Do? (30 min)
Hand out prepared cards randomly to participants. Ask each card holder to read the scenario. Ask first
the reader and then the group how they would handle the situation.
Scenarios:
 Sean asks you for a ride home in your car.
 Jennifer has not been asked by anybody to go to the prom. She asks you to go with her.
 Zach invites you to his birthday celebration.
 Emily asks you to write an excuse why she has to miss school tomorrow afternoon.
 Nicole tells you about relationship troubles with her boyfriend. She asks you what to do.
 Ben asks you for $10. He promises to give it back next week.
 Sofia asks you to be her friend on Facebook.
Optional: Ask if anybody would like to share another request young people made that was challenging to
respond to. Debrief activity.
Slide 57: Central Tension in Youth Work

Text:
We all recognize that we have to set boundaries working with young people. But we must also realize
that there is an underlying dynamic that can make this difficult at times. On one hand we have program
and organizational goals and expectations. We also have professional norms and standards. On the
other hand we want to establish a relationship with the young person we are working with so we want
to be personable, informal, and trustworthy. We want to be something close to a friend, right? Because
of this central tension, setting and maintaining clear boundaries can be challenging.
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It is important to be aware of professional boundaries and professional responsibilities. For new youth
workers, in particular, this might be an area that requires special attention and supervision.
Activity: Boundaries Brainstorm (5 min)
How can you help a new youth worker recognize professional boundaries? What helped you set clear
boundaries for yourself?
Write strategies on newsprint. Strategies should include:
 Know agency’s policies, especially around transportation and liability
 Agency’s standards on professional conduct
 Mandatory reporting
 Confidentiality rules
 Legal rights of adolescents
 Social media policies / information about social media privacy issues
Refer to resources on the “Section 5: Resources & References” handout.
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5.3 Experience Matters
Objectives:

Participants will be able to describe common dilemmas in youth work
Participants will learn and practice a process on how to address dilemmas in program
situations

Material:

pens, slides

Activity sheet: “Dilemma: Youth in charge, but falling behind”
Time:

40 minutes

We discussed that maintaining personal and professional boundaries can make youth work challenging.
And why are boundaries constantly pushed? Young people come into the program from many different
living situations, bringing with them always‐changing experiences, stressors, and emotions. This can lead
to many dilemmas or situations that require some good decision making and strategizing.
Slide 58: Research: Dilemmas of Practice

Text:
Reed Larson at the University of Illinois has done interesting research in the area of dilemmas of youth
work practice. His team interviewed young people and program leaders, and conducted many site
observations as well, to identify dilemmas and categories of dilemmas. They defined dilemmas as
challenges or situations that require deliberation on the part of program leaders. Also, there’s not one
answer – different leaders respond in different ways to dilemmas. His team identified 250 different
dilemmas. This tells us that facing dilemmas is very common. Working with young people requires
constant deliberation about situations, possible outcomes, and next steps.
Dilemmas often come about when youth voice and culture collides or does not align with program and
organizational norms, practices, and policies. For example, young people developed a video PSA that
uses street language; the agency administration does not approve of the language used. Other
dilemmas reflect a conflict between youth program activities and the cultural and real‐world settings
young people come from. For example, youth might not be able to consistently attend programming
due to family demands (household duties, babysitting, etc.).
Refer to references on “Section 5: Resources & References” handout for additional information; highlight
the Forum for Youth Investment brief: Unpacking Youth Work (2008).
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Activity: How Do You Handle Dilemmas? (30 min)
Being aware of and recognizing dilemmas are first steps. How do we handle these dilemmas? Reed
Larson and his colleagues investigated this as well. They learned that experience matters. They found
that experienced program leaders consistently and effectively used two main strategies. For one, they
approached the issue from a very youth‐centered perspective: they engaged young people in the
problem solving process, made them part of the solution, and generally turned the incident into a
learning opportunity. Secondly, they looked at the situation as complex, balancing many different
considerations (affecting youth, workers, agencies, etc.).
We would like to give you a process that you can use, ideally in staff meetings with experienced staff, to
debrief dilemmas and learn how to handle them.
Slide 59: Process: Problem Solving Dilemmas

Text:
This problem solving process has five steps:
1. Review the situation (dilemma/conflict): Start by identifying the concerns and contributing
factors. Consider effects on youth, staff, program, and organization.
2. Identify the most pressing issues, and why they are the most important.
3. List all possible responses. Do not evaluate yet.
4. After weighing all the information you gathered, select a response. Determine why you are
choosing this response. Does this response consider outcomes for youth, staff, program, and
agency?
5. Finally, are there any takeaways that could inform changes for the program or organization?
Ask if there are any questions.
As a final activity we would like to practice this process. We will introduce a short scenario. In small
groups, use these steps to analyze and resolve the dilemma we laid out in this case study.
Divide participants into four small groups, mixing them up. Hand out activity sheet “Dilemma: Youth in
charge, but falling behind.”
Read out aloud the dilemma:
Youth in charge, but falling behind
High school‐aged youth in a leadership program were in charge of planning a two‐day summer day
camp for fourth graders. The same young people had worked side‐by‐side with Mr. Miller, the
advisor, in planning the day camp in prior years, so he decided they were ready to take control over
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development of the camp this year. He told them it would be “their camp” – and the youth relished the
challenge. In the first stage, they were very excited as they generated ideas.
However, once the topics to be covered with the children were chosen, many youth acted as though
the task of planning the day camp was done. Some lost interest as the work of preparation turned out
to be less fun than spinning out ideas. The group seemed unable to take things to the next step of
planning out specific activities. When some youth suggested specific ideas, conflicts emerged.
The fourth graders were registered and the dates for the day camp were approaching. Up until now,
Mr. Baker had tried to let youth work through things on their own, but he could see that there were
many details of the day camp that youth had not thought through.
Ask if there are any questions. Give them 10 minutes to process the dilemma.
Ask one group (volunteer) to share their discussion. Debrief activity, process, and its application in their
work places.
Slide 60: Moving Forward

Text:
What have we learned? And how do we move forward?
 Professional competencies and standards are important, but there is more to youth work than
having expertise in certain areas.
 We need to expand our competencies by utilizing resources available in our communities. This
affects professional development and setting development goals with new youth workers.
 We need to reflect on our own boundaries, and help new youth workers identify boundaries.
This means reviewing agency policies and state‐wide regulations concerning rights of young
people.
 And we need to be aware of the complexity of program situations and provide opportunities for
staff to discuss and learn from dilemmas. This can happen within agencies (in staff meetings and
through supervision), but also within youth work networks in the community.

Activity: Wrapping It Up (10 min)
We have come to the end of the PYD 101 training. Over the past ___ (days or weeks) we have discussed
many concepts and ideas. We started with the theories and the research that fed into the Positive Youth
Development approach. We talked about Bronfenbrenner’s model of human ecology and Maslow’s
hierarchy of needs. We discussed PYD as a broad, bigger picture, community‐based approach for
creating the services, opportunities, and supports that young people need to develop to their potential.
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We talked about identifying young people’s strengths and sparks to help them develop all the positive
outcomes – remember the 6 Cs – they need to succeed. We moved on to youth voice and a model of
meaningful youth engagement, thinking broadly about roles and responsibilities young people can take
on in a youth service organization. And we discussed adultism, often expressing itself in very subtle
ways, as a major hurdle in creating opportunities for young people to engage in a meaningful way. Then
we went on to apply youth development concepts to programming, discussing effective features of
programming and effective, youth‐centered teaching and engagement strategies. Finally, we explored
what it takes to be an effective youth worker: competencies, but also clear boundaries and experience
in handling the complex interactions young people engage us in on a daily basis.
We provided you with many resources, in hard copy and online, which we hope you will explore.
Additional resources are available on the ACT for Youth website (www.actforyouth.net).
Let’s close with a brief reflection and wrap‐up activity. Please join in this free area here.
Ask participants to form a circle. Have a light ball available.
Slide 61: Wrapping Up

Text:
We’ll pass the ball around so each of you has a chance to reflect on the training experience. The slide
gives you a few prompts to think about your takeaways.
Call one participant by name and throw the ball to him/her. Participate in the reflection activity.
Thank all participants for attending the training.
When they are seated again, hand out the post test and ask them to complete it.
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